
 

What are the makings of a successful workbook? How do English do this well? 
   

 What is our vision as a workbook-resourced 
faculty? 
 

The workbook saves time, in many contexts. Workbooks are not the lesson: they are the foundations of learning for 
the unit. They are designed to free up teacher time to ascertain gaps in learning, design model exemplars, or extend 
their own subject knowledge of and around the text. The workbook reduces workload for the teacher, enabling 
them to focus their energy in developing their subject knowledge, an essential feature of a successful English 
teacher.  
 

1. Deliberate cohesion and sequencing 
2.   Supportive of developing independent learners  
3. The workbook is valued 
 

1.1 How do we have a sense of cohesion and 
sequence? 

The big questions are duplicated within the knowledge organiser and workbook. We follow a ‘limitless’ approach, 
avoiding examination language. There is a sense of development, because we do not shy away from repeating 
content and building upon prior knowledge by calling upon it in future lessons to develop and extend 
understanding. We aim for 20% of the knowledge to be brand new, ensuring a high success rate for retention.  

1.2 How does the content connect to the 
knowledge organiser and associated 
vocabulary? 
 
 

The vocabulary in the knowledge organiser is explicitly referred to across the scheme of learning 
 
Vocabulary is repeated so that students are not only exposed to it, but articulate it before then using it in writing. 
Students should see and hear vocabulary in use to grasp how they may then apply it within their own work.  

1.3 Where does the wider reading of the 
knowledge organiser then contribute to the 
workbook content? 

The wider reading articles are included within the workbook to teach the core content.  
 
‘Wider’ becomes expected as students understand the value of what they read. 

1.4  How does the content explicitly connect with 
other areas of the curriculum? (The word 
Machiavellian is taught in Y7, 8, 9 across 
three different texts OR the connection to 
history).  

The workbook does, where applicable, make links to previous learning and uses these as an example. 
 
Vocabulary schema is developed by demonstrating where words have been used previously.  

2.1 

 

English workbooks follow a winning structure for deliberate practice: an engage task based upon retrieval, prior 
knowledge required for that lesson or identification of previous misconceptions, comprehension of new content, 
questions and regular opportunities for extended writing.  
 



In addition, it ensures that the teacher can circulate and address misconceptions on a far more frequent and 
meticulous level, and as instructions are provided within the workbook, reduces the need for the teacher to 
repeatedly reiterate instructions. 

2.2 

  

Where challenging texts are incorporated within teaching, they demand an active reader; students should be 
expected to summarise or interpret the information as they read.  
 
Where challenging texts are used, we encourage the student to use an included glossary so that they can make 
sense of the text to at least some extent independently before teacher instruction or class discussion.  

2.3 

 

To support the reading of challenging texts and make instruction time valuable, texts are numbered wherever 
possible so that the teacher can reference a line for annotation or when questioning students to check knowledge 
learned.  
 
 

3. 1  All additional work should be incorporated within the workbook; this means that areas to write question responses, 
extended writing and additional note areas should be provided for the student. This not only ensures that the 
workbook has a clear value, but also eradicates the need for additional books. For this reason, it is also important 
that all written areas are lined to maintain standards of presentation.  

3.2 

 

All workbooks incorporate space for whole class feedback, using the whole class feedback sheets to form part of 
the booklet. This means students are prepared for when they will receive feedback and can even consider where 
they still require teacher support.  

 

 


